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● Provide teachers with a framework for genre analysis to 

teach reading and writing skills

● Introduce strategies to scaffold stories for novice learners

● Discuss how to select culturally relevant authentic texts for 

novice learners, but not only!

● Examine a genre-based Manga unit and student feedback to 

reflect on genre knowledge development in any language

Presentation Goals
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● Do you teach with texts in your class?

● How often do you ask students to read 

and write? For what purposes?

● What types of texts do you ask 

students to read and write?

● If you use stories, what types of stories 

are they and how do you select them?

Interaction
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● Communicative Language 
Teaching: Comprehend and 
produce accurate forms with 
texts serving as a vehicle for 
language practice

● Biliteracies: Interpret and create 
meaning by establishing 
form-meaning connections in 
texts

Kern (2000, p.132): The relationship of reading, 
writing, and talking in a literacy-based curriculum 

Genre can help students see how 
language, communication and 

culture are interrelated. 
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Genres are “social actions that are used within 

specialized communities; that contain traces 

of prior texts in their shape, content, and 

ideology; and that are networked with other 

genres in various ways that influence their 

production and reception” (Tardy, 2009, p. 20).

Genre as a useful concept to teach language and content

It is a staged and goal-oriented social process.
Genre knowledge 

framework 

(Tardy, 2009, p. 22) 
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1. When do people read comic strips? 
2. Who typically reads this genre?
3. In what discourse communities might this genre 

be used?
4. What is this genre designed to do?
5. What are the linguistic features that make up 

this genre?
6. What are the visual features?
7. Is there a particular order these features follow?

Comic strip: genre-specific knowledge

Other story genres
Travel blogs, Instagram post, Twitter 
fan fics, folk tales, cartoons, ballads, 
short stories
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Genre awareness as:

– “A conscious knowledge of how genres work, 

allowing writers to use strategies (like genre 

analysis) to learn more about genres” (Tardy et al., 

2020, p. 297)

–Genre awareness is available across multiple 

languages; it is language-independent (Tardy et 

al., 2020)

–It is a type of metacognitive knowledge.  

Genre knowledge as integration of genre-specific 
knowledge and genre awareness

(Tardy, Sommer-Farias & Gevers, 2020, p. 297)
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Reading and 
Writing Manga:
A Genre-Based 
Unit 
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● Japanese II, second 
semester

● Novice-mid
● Academically motivated 

students
● About ⅓ of students 

have been to Japan

Context
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● Student interest
● Significant in Japanese pop culture
● Pictures aid in comprehension
● Onomatopoeias are interesting and allow students 

to use simple language when creating their own 
manga

● Use of target grammar structures

Why Manga?
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Planning and Teaching a Genre-based Presentational Writing Unit
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Mentor texts
Reading > Pre-writing 1
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Genre analysis
Reading comprehension
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Genre analysis
Explore text features and conventions
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Examples of Student Work
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Examples of Student Work
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What was the least/most/or somewhat helpful? 
Give one example? (Q5)

● Onomatopoeias were helpful 
● Role of pre-reading 
● Simple versus more complex texts
● Formatting

 

Examining Student Feedback
Genre analysis activity about the structure of manga (language, art, format, etc.)

The most helpful part was 
analyzing different mangas 
to understand the structure 
of a manga and how 
onomatopoeias and style of 
writing/ language is used.

It gave me a better 
idea of Japanese 
culture like how words 
were used in sound 
effects or that eyes 
really meant a lot in 
Japanese manga. 

The analysis was 
helpful because it was 
not only analyzing 
the structure but 
served as almost a 
rubric for the 
assignment.  

Did you find this activity 
helpful?

Yes- 15
Kind of- 4
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2 - What was the least/most/or somewhat helpful? 
Give one example (Q7)

● Three major elements: Art, storyline and 
language 

Examining Student Feedback
Were the planning activities helpful in planning, organizing, and writing your manga?

It was very helpful. Being able 
to sketch out the entire idea 
beforehand made it very easy 
to make the actual manga. It 
did take a lot of extra time, 
but I think it was worth it. 

Planning out the manga 
beforehand made writing 
the manga much easier. It 
broke down the process into 
smaller processes: planning 
out the storyline, rough 
sketching the scene, 
planning the script and then 
translating it into Japanese.

Yes- 15
Kind of- No
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Examining Student Feedback
Grammar activities: What made it difficult or easy to understand? Give one example.

Days where we learned 
grammar keys such as 
-tara, -te, -ta form were 
most helpful in writing 
my dialogue. I 
immediately utilized 
-tara form in my 
manga after learning 
it. 

The worksheets over the 
grammar patterns forced 
me to practice the topics 
and gain an 
understanding of what I 
was actually writing. 
Without the practice and 
worksheets, it would not 
have stuck well. 

It was pretty helpful 
overall since it gave 
people the opportunity 
to learn things they 
specifically wanted or to 
learn things that they 
didn't even know they 
needed to in writing my 
dialogue. 
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Examining Student Feedback
Continuation activity (recontextualization)

Characters and a 
story were already 
made. That was the part 
that took the longest for 
me. 

(Easier) 

The language aspect of the manga continuation I found 
to be about the same, but the issues I had with the manga 
continuation was that I had to continue someone else's story. 
This meant that I had to create a second storyline that fit in 
the same world, but with characters, a setting, and I plot that I 
had very little prior knowledge about, because I had to figure 
out how to have story one flow seamlessly into story two, 
without it seeming too out of place. I wouldn't say that this was 
a bad activity, but as someone who deeply values storytelling 
and crafting a setting for a story, the continuation activity just 
wasn't exactly my favorite, it probably didn't help that I sat 
there for longer than I should have trying to think of how to 
continue the story, only to wind up retelling the same story, but 
changing a few elements. 

(Harder) 

Was this easier or 
harder than writing your 
own?

● About the same - 2
● Harder - 4
● Easier - 12
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● Planning stage: 
○ Select stories that are relevant culturally, not only to address 

linguistic goals
○ How to adapt to different proficiency levels: novice-level learners 

need repetition, i.e., read several examples even if they are 
repetitive

○ Support critical use of tools, e.g., online storyline creators like 
StripDesigner 

● Implementation stage:
○ Time spent on the art versus language and storyline
○ Peer-review: it is a different literacy, why and how to do peer-review 

needs to be addressed
○ Genre analysis serving as a rubric

Lessons Learned
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1. Identify the unit of study or theme
2. Select the genre

a. How does it represent culture?
3. Select an authentic model text

a. Excerpt? Whole? Multimodal? Digital?
4. Analyze the model text

a. Audience, purpose, language, content?
5. Plan the timeframe for the lesson

Adapted from: External mediational tool #9A (Glisan & Donato, 2017, p. 87).

Using Genre Analysis in Your Classroom
Genre as a tool to help 

students talk about texts 
and their meaning 

instead of having the 
text only as a showcase 

for language
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Thanks!
Bruna Sommer-Farias 

fariasbr@msu.edu

Twitter: @SommerFarias

Betty Brown 

brown914@msu.edu 

ありがとうございます！

MAFLT Program
 Info

Slides
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CREDITS: This presentation template was created by Slidesgo, and includes icons by 
Flaticon, infographics & images by Freepik and content by Sandra Medina

dback 
Thank you for participating in this session! Your 
feedback is valuable to both the presenters and 
the SCOLT Board. Please scan the QR code or 
access the bit.ly link to give feedback on this 

session.

https://bit.ly/SCOLT23SessionFeedback 
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CREDITS: This presentation template was created by Slidesgo, and includes icons by 
Flaticon, infographics & images by Freepik and content by Sandra Medina

Thanks!

Please keep this slide for attribution
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